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総合的な学習の時間における情報活用能力の育成に関する研究
―グループ・モデレーションによる評価研修を手がかりに―
A Study of Information Literacy in the Integrated Study
; Focusing on the Assessment study by the group moderation
佐 藤 真 ＊・浦 郷 淳 ＊＊
Abstract
The purpose of this study is to clarify how teachers are seeking to Information Literacy, focusing in
the Assessment of the Integrated Study.
The result shows that ; (1) There is a difference by the evaluator. (2) In preparing rubrics about
Information Literacy, It is clear that “transmission / transmission based on the situation of the receiver”
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